EMGT 761: PREPAREDNESS THEORY AND PRACTICE

Fall 2013
Class Day and Time: Wednesdays from 2:00p.m.-4:20p.m.
Room: Center for Emergency Management and Disaster Studies
Credits: 3

Instructor: Jessica Jensen

Phone: 231-5886(o) or 219-4293(c)
Email: EMAIL THROUGH BLACKBOARD  

Office:  Minard 428, B14
Office Hours: Wednesdays from noon to 2:00p.m. and by appointment 
Course Bulletin Description

Examination of natural and human-made disasters from a risk assessment perspective, and preparedness and control procedures for each of these types of disaster.
Course Goal

Instead of solely seeking to engage course participants in knowledge memorization, basic comprehension, and application of basic preparedness concepts, preparedness tasks, and the like, the purpose of this course is to engage course participants in the academic pursuit of inductive and deductive analysis, synthesis, and evaluation related to preparedness topics. Through a mix of lecture, guided discussion, and assignments, the class will pursue answers related to four questions:

1. What does it mean for an individual or household, organization, or community to be prepared?

Conceptualizations of preparedness vary across government documents and scholarship. These conceptualizations are critical as they frame government programs and policy, scholarly research, training materials, and the education of students. We will focus on how scholarship has conceived of preparedness over time and with respect to different units of analysis to see if we can achieve consensus regarding the essence of preparedness and what being prepared entails. 
2. What is known about the preparedness of individuals and households, organizations, and communities?

Emergency management is interested in how people cope with hazard events—particularly through the activities they undertake. Thus, we want to discover what activities the literature suggests are involved in preparedness as well as patterns, processes, and change related to who is involved and how they behave with respect to those activities. It is important that we carefully evaluate the strength of this literature so we can develop a better understanding of what we actually know.

3. How do we apply the findings of preparedness research in practice?

As we analyze, synthesize, and evaluate what is “known” we will repeatedly consider how what we know and the models we explore might be applied in practice by practitioners, individual organizations, communities, and/or nations. As we near the end of the course, we will reflect on what we have learned and explore specific ways that research can inform preparedness practice.
4. How might we assess the extent to which individuals and households, organizations, and communities are prepared?

A central concern of emergency management as an emerging discipline is not just how people cope with hazard events through preparedness activities but the extent to which the activities they do/do not undertake make them prepared. We will explore how preparedness can be assessed with respect to different stakeholder groups. Course participants will individually and as a class wrestle with operationalizing their assessment ideas. 

Course Objectives

This course intends to contribute toward student progress in the following program learning objectives:

· Master’s and Doctoral
· Ability to synthesize information

· Demonstrated ability to think critically

· Effective written skills

· Master’s

· Familiarity with foundational literature of the academic discipline

· Understanding of key concepts integral to the academic discipline 
· Doctoral

· Extensive knowledge of the literature of the academic discipline

· Extensive knowledge of the theoretical components integral to the academic discipline

· Mastery of two of the four major areas of specialization in emergency management (i.e., preparedness, response, recovery, mitigation)

· Extensive knowledge of the evolution of emergency management policy

· Extensive knowledge of how research can be used to inform the development of emergency management policy

Specific course objectives are as follows. By the end of this course, students will be able to
· Articulate what preparedness means;

· Discuss the tasks and activities various stakeholder groups can undertake to prepare for hazard events;

· Discuss the key findings of the research regarding the extent to which various stakeholder groups undertake these tasks and activities;

· Argue how research findings should be applied in practice;

· Suggest a literature-based means of assessing the preparedness of various stakeholder groups

Course Expectations

1. Grading:

The instructor will make every effort to provide grades for each assignment within two weeks of the assignment’s due date. Grades, when provided, will be just that—a point value and letter grade. Explanation of the grade earned will be communicated in person through face-to-face interaction with the course instructor at the participant’s request. The instructor encourages students to visit about grades earned throughout the course. Moreover, the instructor highly recommends that course participant’s visit with the course instructor to review their ideas for their assignments and/or drafts of their assignments before they are submitted. Feedback is always provided by the instructor; and, this feedback can be very helpful in supporting efforts to earn desired grades.
2. Attendance:

According to NDSU Policy 333, attendance in classes is expected. Only the course instructor can excuse a participant from course responsibilities. (The term "course" includes class, laboratory, field trips, group exercises, and or other activities.) Participants are expected to attend every class. If a participant will miss a class, it is the participant’s responsibility to inform the instructor. 

3. Behavior: 

Participants are expected to exhibit courtesy to the instructor and to other participants during class time by not engaging in disruptive behavior (e.g., talking/whispering when the instructor or another participant is speaking, answering their cell phone, texting, using their laptop computers to surf the internet or check email). Participants engaging in behavior determined inappropriate by the instructor will be warned once. At the second incident, the participant will be asked to leave the classroom for the remainder of the class period. A third incident will result in consultation with the Head of the Department of Emergency Management to initiate cancellation of the participant’s registration in the course.

4. Diversity:

This course, like North Dakota State University, seeks to create an environment where equal opportunity is guaranteed and diversity is welcomed, respected, and appreciated for all individuals without regard to age, color, disability, gender identity, marital status, national origin, public assistance status, sex, sexual orientation, status as a U.S. veteran, race, religion, or participation in lawful activity off the employer's premises during nonworking hours which is not in direct conflict with the essential business-related interests of the employer. In addition to the aforementioned individual characteristics that represent aspects of diversity, participants in the course may also observe diversity in thinking, opinion, beliefs, and argument in our course. Participants in this course are expected to welcome, respect, and appreciate diversity as well as seek opportunities to learn from diversity as it manifests itself in our course.

5. Academic Honesty:

The academic community is operated on the basis of honesty, integrity, and fair play. NDSU Policy 335: Code of Academic Responsibility and Conduct applies to cases in which cheating, plagiarism, or other academic misconduct have occurred in an instructional context. Participants found guilty of academic misconduct are subject to penalties, up to and possibly including suspension and/or expulsion. Participant academic misconduct records are maintained by the Office of Registration and Records. Informational resources about academic honesty for participants and instructional staff members can be found at www.ndsu.edu/academichonesty.
6. Special Needs:

Any participants with disabilities or other special needs, who need special accommodations in this course are invited to share these concerns or requests with the instructor as soon as possible.
Assignments
Reading Assignments 

There will be several lengthy reading assignments associated with most weeks in the course. It will be critical to your success in the course that you keep up with these assignments. Please see the required readings below for details about the required texts for the course; and, please see the tentative course schedule for specific reading assignments associated with each week of the course. 
Each course participant is expected to complete all of the assigned readings listed in the tentative course schedule for most week; however, weeks accompanied by the phrases “ALL READ” and “DIVIDED READINGS” indicate that there are some readings all course participants must do and some that will be divided amongst participant’s (e.g., If there were 12 listed readings, then each participant might read only 4 in addition to the 1 or 2 designated ALL READ.). 
Note: The readings may change. New reading assignments may be added; new reading assignments may be substituted for current reading assignments listed; or, reading assignments may be no longer required.

Required Readings:

1. Materials as assigned. Available on Blackboard or through the library.

On-the-spot Responses (up to 10 points each, approximately 60 points total) 

Participants will take part in approximately ten on-the-spot responses to questions requiring participants to demonstrate their knowledge, comprehension, and/or ability to apply what they have learned in through class lecture*. The questions or prompts will not be designed to stump, confuse, or embarrass participants. For instance, following a lecture early in the semester a possible on-the-spot response question might ask the participant to identify the 5 ways that hazard events vary, the evolution of response research, or why there is an “international conundrum” when it comes to response.
Most of the on-the-spot responses will be delivered orally; some may be in writing. Responses are NOT expected to be long! If giving an oral response, one can expect a 1 minute response to be sufficient to answer the question. If delivering a written response, one can expect a one paragraph response of 3-5 sentences should be sufficient to answer the question. Evaluation of responses will be based on two criteria including 1) Accuracy—Was what was stated consistent with lecture? Worth up to 5 points. AND 2) Thoroughness—Was something significant omitted from lecture? Worth up to 5 points. 

NOTE: The instructor may substitute a short assignment in lieu of one or more of the in-class on-the-spot responses. Course participants will have at least 3 days to complete any short assignments given. Examples of conditions under which short assignments may be provided include when the course instructor cancels class due to travel or when there are divided reading assignments.
Conceptualizing Preparedness Essay (up to 50 points)
The purpose of the paper is for participants to suggest and defend what it means to be prepared for the unit of analysis they choose (i.e., individuals and households, organizations, or communities). Participants will select the unit of analysis for their essay within the first two weeks of class. Evidence from lecture and/or reading assignments must be used (evidence from outside the course may also be used). Note: You can argue against previous conceptualizations of preparedness and cite the sources of those conceptualizations as evidence. Thus, evidence does not have to be used solely to support your specific argument. 
There is no minimum or maximum length for the essays. It is not expected that a well-crafted essay would require more than 5 pages of text. Essays should be double-spaced, in 12 point font, with 1 inch margins on all sides, tables (if provided) should be in a consistent format, and all references should be in APA format. The grade sheet that will be used to evaluate the assignment will be posted in the Assignments Folder, Contents Section of Blackboard.
A paper copy of the assignment is due in class on the due date listed in the tentative course schedule in this syllabus. NOTE: The day a participant submits their essay to the course instructor is also the day the participant will give a short presentation of their work.

Assessing Preparedness Paper (up to 100 points)

The purpose of the paper is for participants to identify and operationalize how preparedness for the unity of analysis they choose (i.e., individuals and households, organizations, or communities) might be assessed. Participants will select the unit of analysis for their essay within the first two weeks of class (it cannot be the same unit of analysis about which the preparedness essay was written). 

In the paper, participants must review how the literature has conceived of preparedness and how the literature has assessed preparedness for their unit of analysis. This review should include a critique of the literature. The essay should then articulate the conceptualization of preparedness that will be used for the paper, suggest the elements that would need to be assessed to determine how prepared the unit of analysis is, and suggest sample measures that might be used to assess each element. 
There is no minimum or maximum length for the essays. It is not expected that a well-crafted essay would require more than 15 pages of text. Essays should be double-spaced, in 12 point font, with 1 inch margins on all sides, and all references should be in APA format. Evidence from lecture and/or reading assignments must be used throughout the paper where appropriate (evidence from outside the course may also be used). Tables may be a helpful way of providing the measures you suggest for various elements. If tables are used, they should be in a consistent format. The grade sheet that will be used to evaluate the assignment will be posted in the Assignments Folder, Contents Section of Blackboard.
A paper copy of the assignment is due in class on the due date listed in the tentative course schedule in this syllabus. NOTE: The day a participant submits their essay to the course instructor is also the day the participant will give a short presentation of their assessment proposal.

Applying Preparedness Research Essay (up to 75 points)

Participants will choose one of the two units of analysis about which they wrote during the semester and write an essay that describes key research findings related to the preparedness of the unit of analysis, the extent to which these findings have been applied in practice, and how research findings ought to inform practice into the future. 

There is no minimum or maximum length for the essays. It is not expected that a well-crafted essay would require more than 7 pages of text. Essays should be double-spaced, in 12 point font, with 1 inch margins on all sides, tables (if provided) should be in a consistent format, and all references should be in APA format. The grade sheet that will be used to evaluate the assignment will be posted in the Assignments Folder, Contents Section of Blackboard.
A paper copy of the assignment is due in class on the due date listed in the tentative course schedule in this syllabus. NOTE: The day a participant submits their essay to the course instructor is also the day the participant will give a short presentation of their assessment proposal. 

Presentations (15 points each, 45 points total)
PRESENTERS: Participants will give three informal presentations over the course of the semester—one related to their conceptualization of preparedness, one related to their measuring preparedness paper, and one related to how research findings related to preparedness should be applied in practice. The purpose of the presentation is to relate your ideas and engage in a question and answer period with your colleagues and the course instructor about your essay or/paper. These presentations are intended to set the stage for guided class discussion over 1-2 class periods about preparedness conceptualizations or how preparedness might be assessed. Class discussion may go on to synthesize some of the presenters’ ideas, refine one presenter’s idea, or begin from scratch. Your presentation should last no longer than 15 minutes; and, your question and answer period will be no shorter than 10 minutes. You are encouraged to provide your colleagues and the course instructor with an abstract, outline, or other supplementary material BUT you are discouraged from developing a power point or making use of other media. The grade sheet that will be used to evaluate the assignment are currently posted in the Assignments Folder, Contents Section of Blackboard.
COLLEAGUES: Other course participants and the course instructor have a role to play in the presentations. It is expected that the entire class will listen to the presenter, take notes, and ask questions of their colleagues—not with the intent of “catching them in a mistake” or embarrassing them but to probe for deeper or more complete understanding. Examples of questions one might ask include: “What were your reasons for X?”, “You did not include X, why?”, “Can you re-explain X? I did not quite understand.”

Tentative Course Schedule

	MODULE ONE: COURSE INTRODUCTION



	Week One:  January 15

	· Conceptualizing preparedness 
· Context of preparedness

· Outside of the United States 

· United States

· Preparedness research

· Preparedness as a dependent variable
	Assignment(s):

· None

	
	Reading(s):

· Federal Emergency Management Agency. (2012). Crisis response and disaster resilience in 2030: Forging strategic action in an age of uncertainty. Washington, DC: Federal Emergency Management Agency.REPLACE for 2016
· National Research Council. (2006). Societal changes influencing the context of research. In National Research Council, Facing hazards and disasters: Understanding human dimensions (pp. 41-70). Washington, DC: National Academies Press.

· Quarantelli, E. (2000). Disaster planning, emergency management, and civil protection: The historical development of organized efforts to plan for and to respond to disasters (preliminary paper #301). Newark, DE: Disaster Research Center, University of Delaware.

	MODULE TWO: INDIVIDUAL AND HOUSEHOLD PREPAREDNESS 

	Week Two–Three:  January 22 and January 29

	· Individual and household preparedness research
· Activities

· Extent to which undertaken

· Explanatory variables
· Individuals and households as participants in organizational and community preparedness
	Assignment(s):

· On-the-spot response January 29

	
	· Andrews, J. A. (2001). Safe in the 'hood: Earthquake preparedness measures in midcity Los Angeles. Natural Hazards Review, 1-11.

· Basolo, V., Steinberg, L., Burby, R., Levine, J., Cruz, A., & Huang, C. (2009). The effects of confidence in government and information on perceived and actual preparedness for disasters. Environment and Disasters, 41(3), 338-364.
· Boscarino, J. A., Adams, R. E., Figley, C. R., Galea, S., & Foa, E. B. (2006). Fear of terrorism and preparedness in New York City 2 years after the attacks: Implications for disaster planning and research. Journal of Public Health Management Practice, 12(6), 505-513.

· Bourque, L. B., Mileti, D. S., Kano, M., & Wood, M. M. (2012). Who prepares for terrorism? Environment and Behavior, 44, 374-409.
· Dooley, D., Catalano, R., Misha, S., & Serxner, S. (1992). Earthquake preparedness: Predictors in a community survey. Journal of Applied Social Psychology, 22, 451-470.

· Edwards, M. L. (1993). Social location and self-protective behavior: Implications for earthquake preparedness. International Journal of Mass Emergencies and Disasters, 11(3), 293-303.
· Eisenman, D., Glik, D., Gonzalez, L., Maranon, R., Zhou, Q., Tsent, C-H., Asch, S. (2009). Improving Latino disaster preparedness using social networks. American Journal of Preventative Medicine, 37(6), 512-517.
· Farley, J. E., Barlow, H. D., Finkelstein, M. S., & Riley, L. (1993). Earthquake hysteria before and after: A survey and follow-up on public response to the Browning forecast. International Journal of Mass Emergencies and Disasters, 11, 305-322.
· Heller, K., Alexander, D. B., Gatz, M., Knight, B. G., & Rose, T. (2005). Social and personal factors as predictors of earthquake preparation: The role of support provision, network discussion, negative affect, age, and education. Journal of Applied Social Psychology, 35(2), 399-422.

· Horney, J., Snider, C., Malone, S., Gammons, L., & Ramsey, S. (2008). Factors associated with hurricane preparedness: Results of a pre-hurricane assessment. Journal of Disaster Research, 3(2), 143-149.

· Kim, Y., & Kang, J. (2009). Communication, neighborhood belonging and household hurricane preparedness. Disasters, 34(2), 470-488.
· Nguyen, L. H., Shen, H., Ershoff, D., Afifi, A. A., & Bourque, L. B. (2006). Exploring the causal relationship between exposure to the 1994 Northridge earthquake and pre- and post- earthquake preparedness activities. Earthquake Spectra, 22(3), 569-587.
· Phillips, B. D., Metz, W. C., & Nieves, L. A. (2005). Disaster threat: Preparedness and potential response of the lowest income quartile. Environmental Hazards, 6, 123-133.
· Redlener, I. & Berman, D. (2006). National preparedness planning: The historical context and current state of the U.S. public’s readiness, 1940-2005. Journal of International Affairs, 59(2), 87-103.
· Siegel, J. M., Shoaf, K. I., Afifi, A., & Bourque, L. B. (2003). Surviving two disasters: Does reaction to the first predict response to the second? Environment and Behavior, 35(5), 637-654.

· Spittal, M. J., McClure, J., Siegert, R. J., & Walkey, F. H. (2008). Predictors of two types of earthquake preparation: Survival activities and mitigation activities. Environment and Behavior, 40(6), 798-817.

	Week Four–Five: February 5 and February 12

	· Working backward from effective response

· Conceptualizing preparedness

· Assessing preparedness


	Assignment(s):

· Conceptualizing preparedness for individuals and households essay and presentation due February 5
· Assessing preparedness paper AND presentation due February 12

	· 
	Reading(s):
· None

	MODULE THREE: ORGANIZATIONAL PREPAREDNESS



	Week Six–Seven:  February 19 and February 26

	· Organizational preparedness research

· Activities

· Extent to which undertaken

· Explanatory variables

· Organizations as participants in community preparedness
	Assignment(s):

· On-the-spot response February 26

	
	· Austin, D. (2012). Preparedness clusters: A research note on the disaster readiness of community-based organizations. Sociological Perspectives, 55(2), 383-393.

· Baezconde-Garbanati, L., Unger, J., Portugal, C., Delgado, J., Falcon, A., & Gaitan, M. (2005-2006). Maximizing participation of Hispanic community-based nongovernmental organizations (NGOs) in emergency preparedness. International Quarterly of Community Health Education, 24(4), 289-317.

· Banerjee, M., & Gillespie, D. (1994). Strategy and organizational disaster preparedness. Disasters, 18(4), 344-354.

· Bissell, R., Pinet, L., Nelson, M., & Levy, M. (2004). Evidence of the effectiveness of health sector preparedness in disaster response: The example of four earthquakes. Family Community Health, 27(3), 193-203.

· Brudney, J., & Gazley, B. (2009). Planning to be prepared: An empirical examination of the role of voluntary organizations in county government emergency planning. Public Performance & Management Review, 32(3), 372-399.
· Chikoto, G., Saquq, A., & Fordyce, E. (2013). Disaster mitigation and preparedness: Comparisons of nonprofit, public, and private organizations. Nonprofit and Voluntary Sector Quarterly, 42(2), 391-410.

· Dahlhamer, J., & D’Souza, M. (1997). Determinants of business disaster preparedness in two U.S. metropolitan areas. International Journal of Mass Emergencies and Disasters, 15, 265-281.

· Dunaway, W., & Shaw, G. (2010). The influence of collaborative partnerships on private sector preparedness and continuity planning. Journal of Homeland Security and Emergency Management, 7(1), Article 47.

· Fowler, K., Kling, N., & Larson, M. (2007). Organizational preparedness for coping with a major crisis or disaster. Business & Society, 46(1), 88-103.

· Gillespie, D., & Streeter, C. (1987). Conceptualizing and measuring disaster preparedness. International Journal of Mass Emergencies and Disasters, 5(2), 155-176.

· Han, Z., & Nigg, J. (2011). The influences of business and decision makers’ characteristics on disaster preparedness—A study on the 1989 Loma Prieta Earthquake. International Journal of Disaster Risk Science, 2(4), 22-31.

· Junn, E., & Guerin, D. (1996). Factors related to earthquake preparedness among child care professionals: Theory and policy implications. International Journal of Mass Emergencies and Disasters, 14(3), 343-359.

· Kaji, A. (2006). Hospital disaster preparedness in Los Angeles County. Academic Emergency Medicine, 13(11), 1198-1203.

· Kano, M., & Borque, L. (2008). Correlates of school disaster preparedness: Main effects of funding and coordinator role. Natural Hazards Review, 9(1), 49-59.

· Lee, A., Vargo, J., & Seville, E. (2013). Developing a tool to measure and compare organizations’ resilience. Natural Hazards Review, 14(1), 29-41.
· Sadiq, A., & Weible, C. (2010). Obstacles and disaster risk reduction: Survey of Memphis organizations. Natural Hazards Review, 11(3), 110-117.

	Week Eight–Nine: March 5 and March 12

	· Working backward from effective response

· Conceptualizing preparedness

· Assessing preparedness
	Assignment(s):

· Conceptualizing preparedness for organizations essay and presentation due March 5
· Assessing preparedness paper AND presentation due March 12

	
	Reading(s):
· None

	Week Ten: March 19 

	NO CLASS—SPRING BREAK
	Assignment(s):

· None

	
	Reading(s):

· None

	MODULE FOUR: JURISDICTIONAL PREPAREDNESS



	Week Eleven–Thirteen: March 26, April 2, April 9


	· Working backward from effective response

· Community preparedness research
	Assignment(s):

· Possible on-the-spot response April 2 and April 9

	
	Reading(s):

· Britton, N., & Lindsay, J. (1995). Demonstrating the need to integrate city planning and emergency preparedness: Two case studies. International Journal of Mass Emergencies and Disasters, 13(2), 161-178.

· Caruson, K., & MacManus, S. (2006). Mandates and management challenges in the trenches: An intergovernmental perspective on Homeland Security. Public Administration Review, 66(4), 522-536.

· Gerber, B., Cohen, D., Cannon, B., Patterson, D., & Stewart, K. (2005). On the front line: American cities and the challenge of homeland security preparedness. Urban Affairs Review, 41(2), 182-210.

· Gillespie, D., & Streeter, C. (1987). Conceptualizing and measuring disaster preparedness. International Journal of Mass Emergencies and Disasters, 5(2), 155-176.

· Hossain, L., & Kuti, M. (2010). Disaster response preparedness coordination through social networks. Disasters, 34(3), 755-786.
· Jensen, J. (2011). The current NIMS implementation behavior of United States’ counties. Journal of Homeland Security and Emergency Management, 8(1), Article 20.
· Jensen, J. (2011). Preparedness: A principled approach to return on investment (pp. 7-29 ONLY). Washington, DC: International Association of Emergency Managers. 
· Moore, S., Daniel, M., Linnan, L., Campbell, M., Benedict, S., & Meier, A. (2004). After Hurricane Floyd passed: Investigating the social determinants of disaster preparedness and recovery. Family Community Health, 27(3), 204-217.
· Reddick, C. (2007). Homeland Security preparedness and planning in US city governments: A survey of city managers. Journal of Contingencies and Crisis Management, 15(3), 157-167.

· Simpson, D. (2008). Disaster preparedness measures: A test case development and application. Disaster Prevention and Management, 17(5), 645-661.

· Sorenseon, J., & Rogers, G. (1988). Local preparedness for chemical accidents: A survey of U.S. communities. Industrial Crisis Quarterly, 2, 89-108. 

	Week  Fourteen–Fifteen: April 16 and April 23

	· Research on the conduct of tasks or activities associated with preparedness 
	Assignment(s):
· Possible on-the-spot response April 23

	
	Reading(s):

· Christensen, L., & Ruch, C. (1978). Assessment of brochures & radio & television presentations on hurricane awareness. Mass Emergencies, 3, 209-216.

· Johnson, T. (2012). Effect of a marketing program on freshman student registration for an emergency notification system. Journal of Homeland Security and Emergency Management, 9(1), Article 5.

· Kano, M., Kelley, M., & Hashemi, M. (2011). Local emergency evacuation planning in California, USA: A comparison with the hurricane states. International Journal of Emergency Management, 8(1), 74-96.

· Lindell, M., & Meier, M. (1994). Planning effectiveness: Effectiveness of community planning. Journal of the American Planning Association, 60(2), 222-234.
· Lopes, R. (1992). Public perception of disaster preparedness presentations using disaster damage images (working paper #79). Boulder, CO: Natural Hazards Center, University of Colorado, Boulder.
· Mitchell, J. (2009). Hazards education and academic standards in the Southeastern United States. International Research in Geographical and Environmental Education, 18(2), 134-148.

· Miller, C., Adame, B., & Moore, S. (2013). Vested interest theory and disaster preparedness. Disasters, 37(1), 1-27.

· Perman, J., Shoaf, K., Kourouyan, A., & Kelley, M. (2011). Disaster kit contents: A comparison of published guidelines for household preparedness supplies. International Journal of Mass Emergencies and Disasters, 29(1), 1-25.

· Perry, R. (2004). Disaster exercise outcomes for professional emergency personnel and citizen volunteers. Journal of Contingencies and Crisis Management, 12(4), 64-75.

· Qureshi, K., Gershon, R., Merrill, J., Calero-Breckheimer, A, Murrman, M., Gebbie, K., Moskin, L., May, L., Morse, S., & Sherman, M. (2004). Effectiveness of an emergency preparedness training program for public health nurses in New York City. Family Community Health, 27(3), 242-249.

· Sinclair, H., Doyle, E., & Johnson, D. Assessing emergency management training and exercises. Disaster Prevention and Management, 21(4), 507-521.

	Week Sixteen: April 30 

	· State/regional, national, and international preparedness
	Assignment(s):

· None

	· 
	· Caruson, K., & MacManus, S. (2008). Disaster vulnerabilities: How strong a push toward regionalism and intergovernmental cooperation. The American Review of Public Administration, 38(3), 286-306.

· Caudle, S. (2009). An option for homeland security preparedness requirements: Consensus management system standards. Public Performance and Management Review, 33(1), 141-155.

· Collier, S., & Lakoff, A. (2008). Distributed preparedness: The spatial logic of domestic security in the United States. Environment and Planning D: Society and Space, 26, 7-28.

· Gerber, B., & Robinson, S. (2009). Local government performance and the challenges of regional preparedness for disasters.” Public Performance & Management Review, 32(3), 345-371.

· Jackson, B. (2008). The problem of measuring emergency preparedness: The need for assessing “response reliability” as part of homeland security planning. Santa Monica, CA: RAND Corporation.

· Jordan, A. (2010). Collaborative relationships resulting from the Urban Area Security Initiative. Journal of Homeland Security and Emergency Management, 7(1), Article 38.

· Mitchell, J. (2003). The fox and the hedgehog: Myopia about homeland security in U.S. policies on terrorism. Research in Social Problems and Public Policy, 11, 53-72.
· Wise, C., & Nader, R. (2002). Organizing the federal system for homeland security: Problems, issues, and dilemmas. Public Administration Review, 62, 44-57.

	MODULE FIVE: BRINGING PREPAREDNESS ABOUT



	Week Seventeen–Finals Week :  May 7 and May 14

	
	Assignment(s):

· On-the-spot response May 7

· Applying Preparedness Research Essay and Presentations due May 7
· Presentations will continue May 14th until finished

	
	Reading(s):

· None


*This schedule and the readings and assignments listed within it are tentative and is subject to change at the instructor’s discretion.*
Evaluation

Grade Scale                                                                                       Letter Grade Scale

	Graded Item
	Points
	Percentage
	         Point Range
	Percentage Range
	Letter Grade

	On-the-spot responses
	60
	18%
	307-330
	93-100%
	A

	Concept. Prep. Essay
	50
	15%
	277-306
	84-92%
	B

	Assessing Prep. Paper
	100
	30%
	247-276
	75-83%
	C

	Appling Research Essay
	75
	23%
	211-246
	64-74%
	D

	Presentations
	45
	14%
	Less than 211
	0-63%
	F

	Total
	330
	100%
	
	
	

	
	
	


Late Policy

Late assignments will receive a 10% reduction of possible points per day (Saturdays and Sundays included).  Late assignments will only be accepted for five (5) calendar days after the original due date.  If you know you will have difficulty getting an assignment done on time, please see the instructor in advance.

